
There are four essential components of a standards-based system: 

1. The standards/competencies (as outlined by the State of New Hampshire & the Common 
Core) that describe what a student should know and be able to do at a given grade level 

2. The standards-based curriculum or roadmap a teacher uses to ensure that they teach to 
these standards 

3. The assessments that a teacher uses along the way to measure the extent to which a stu-
dent has met the standards 

4. The reporting tool that allows a teacher to communicate accurately a student’s progress 
toward meeting standards at critical junctures throughout the school year.  The Standards-
Based Report Card (SBRC) completes our standards-based system. 

What is Standards-Based Grading (SBG)?  

Standards-Based Grading (SBG) is a refined way of reporting what students know and how they demonstrate their learning of state 

content standards. It does not report by assignment, test or quiz, but instead the grade is divided by the concept (standard) that is be-

ing assessed in the assignment, test, or quiz. For example, if a test covered 2 concepts, then 2 different grades would be recorded in 

the grade book, one for each concept (standard/competency) tested. The cumulative grade for each content standard is based upon 

the achievement level during the grading period. Students are to be assessed on the content standards in a variety of ways (verbal, 

written, standardized, hands-on, activity based, etc.) and have multiple opportunities to demonstrate their level of mastery. This allows 

for a holistic appraisal of the level of learning and application. This total assessment picture will reflect what the student does at home 

to prepare, what the student can do in class, and how the student can explain their learning.  

What is the purpose of Standards-Based Grading (SBG)?  

The purpose of Standards-Based Grading is to align what kids do and the grades they receive with the state content standards as 

measured by consistent and accurate student achievement data and common criteria for grading. It is designed to take the discretion-

ary point “weighting” system away from how we assign points to questions on assignments that measure multiple concepts and learn-

ing goals and measure ONE thing based upon a standard mastery rubric. When the measurement tool is uniform, the product doesn’t 

have to be. Teachers are very skilled at being able to assess levels of understanding based upon what a student says, does, and sub-

mits.  
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“Standards-based education 
evolved from a set of               

circumstances around the public 
challenge to ensure that all 

schools support an educational 
experience for students that is 

both fair and challenging. Equity is 
not meaningful without            

excellence.” 
 

Eleanor Dougherty, Shifting 
Gears, 2001 

Standards Based Report Card Traditional Report Card 

Major subjects are defined by curriculum or content standards Subjects are listed by name. 

Numerical levels indicate mastery of the grade level standards. 
Achievement and effort are reported separately. 

Letter grades A-F reflect an individual teacher's expectations, 
student effort and achievement. 

Curriculum and instruction are aligned with national, state, and 
district standards 

Curriculum and instruction teacher centered, textbook driven, and 
not necessarily aligned to the state standards. 



What is the goal of Standards-Based Grading (SBG)?  

The primary goal of SBG is to better communicate to students, parents, teachers and administrators what each student knows and is able 

to do according to state content standards and separately assess the influence of positive and consistent work habits on student learning.  

How does SBG work?  

Traditional grading averages all of the work and other subjective factors that a student has encountered over a grading period. SBG re-

moves extraneous factors and solely focuses on proficiency. Standards-Based Grading assesses a student’s overall work, using the most 

recent preponderance of evidence. What this really tells us is what a student has learned, rather than an average of what they knew walk-

ing into class each day.  

Why don’t they average grades in SBG?  

Students are to be assessed on the content standards in a variety of ways (verbal, written, standardized, hands-on, activity based, etc.) 

and have multiple opportunities to demonstrate their level of mastery. This allows for a holistic appraisal of the level of learning and appli-

cation. This total assessment picture will reflect what the student does at home to prepare, what the student can do in class, and how the 

student can explain their learning. An average grade doesn’t give you an authentic representation of the final level of understanding, but 

instead a number that represents an average of the work that was done each day of the grading period.  

Does SBG benefit one “type” of student?  

This model has something to offer for all types of students. It benefits the student who learns something quickly and swiftly and allows him 

to achieve higher levels on new concepts without completing work on skills already mastered, and also the average student who has typi-

cally done well on some parts of a unit, but not others. It also benefits the struggling student by allowing the student/parent/teacher to see 

specifically which learning goal is difficult for the student to achieve. It is no longer about the assignment, but now about the learning. 

When a student stays after for tutorials and the teacher asks, “What don’t you understand?” The student in the traditional model that didn’t 

do well on a quiz or a test might say, “Everything” or “I don’t know.” In the SBG model, the student can easily say, “I’m still too low in stan-

dard 1” or “I want to get better in standard 2.” It easily shows the student/teacher/parent which concepts are causing trouble and allows us 

to look for patterns, trends, possible misconceptions, etc. Students can focus where they need to focus.  

How is it fair that students are allowed to turn in different assignments?  

The teacher assesses how well the student demonstrated understanding. With the quantity of tools and resources for learning in our world 

today, students are afforded more choices in how they demonstrate their learning based upon their resources, preferences, and skills. Not 

every student’s level of learning can be equitably measured with the same tool. 

Why do we need this change?  

According to the Sanborn Regional School District Strategic Plan, within the curriculum goals, we will provide the most rigorous environ-

ment for students to achieve the highest level of achievement to be college and career ready at ALL levels of accomplishment. SBG bene-

fits ALL levels of achievement. As we continue to work to meet the needs of our 21st Century students, we are working to meet the follow-

ing 21st Century Standards:  

 Focuses on 21st century skills, content knowledge and expertise  

 Builds understanding across and among core subjects as well as 21st century interdisciplinary themes  

 Emphasizes deep understanding rather than shallow knowledge  

 Engages students with the real world data, tools, and experts they will encounter in college, on the job, and in life--students learn 

best when actively engaged in solving meaningful problems  

 Allows for multiple measures of mastery  
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Differences Between Norm-Referenced And Standards-Based Systems 

Norm-Referenced 
 Underlying belief: some students are naturally 

smarter than others. 

 Content subject matter varies with different 

groups of students; instructional strategies, mate-

rials, and time stay relatively constant. 

 Assessments compare students to each other 

rather than to what students really know or are 

able to do. 

 Quality of student work is judged by teachers us-

ing their own privately held standards. 

 Resources are often deployed based on politics 

and group power; students who need the most 

resources often get the least. 

 Professional development consists of onetime 

workshops. 

Standards-Based 
 Underlying belief: virtually all students can 

achieve at high levels through effort. 

 Content and subject matter are rigorous for all 

groups of students; instructional strategies, mate-

rials, and time vary with students’ needs. 

 Assessments compare what students know to 

standards and benchmarks. 

 Quality of student work is judged by teachers us-

ing publicly known criteria derived from content 

standards. 

 Resources are deployed based on what all stu-

dents need to meet the standards; students who 

need more get more. 

 Professional development is ongoing, based on 

what teachers and other professionals need to 

know and do to get all students to reach stan-

dards. 


